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This study aims to examine the relationship between students’
self-confidence and communicative competence, particularly
speaking ability, among junior high school students in Indonesia.
The research was conducted at SMPN 9 Pinrang, involving eighth-
grade students as the research participants. This study employed
a descriptive correlational design to determine whether students’
self-confidence was significantly related to their speaking
performance. The population consisted of 104 students, while the
sample comprised 28 students selected through cluster sampling.
The data were collected through a self-confidence questionnaire
and an oral speaking test. The data were analyzed using the
Pearson Product Moment correlation formula. The findings
showed that the correlation coefficient between students’ self-
confidence and speaking ability was 0.700. This value was higher
than the r-table value at both the 5% significance level (0.374) and
the 1% significance level (0.478), indicating a significant
correlation between the two variables. The correlation coefficient
also fell within the range of 0.61-0.80, which indicates a
substantial correlation. Therefore, the null hypothesis was
rejected, and the alternative hypothesis was accepted. The study
concludes that students’ self-confidence has a significant
relationship with their communicative competence. Students with
higher self-confidence tend to demonstrate better speaking
ability, as they are more willing to express ideas, participate in oral
communication, and use English in classroom interaction.
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INTRODUCTION

English has become an essential medium
of communication in  education,
technology, international relations, and
global academic interaction. In the
context of English as a Foreign Language
(EFL), students are expected not only to
understand English as a subject but also
to use it as a means of communication.

This expectation makes communicative
competence an important goal of English
language teaching, especially at the
junior high school level where students
begin to develop more systematic
language knowledge and oral
communication skills. Communicative
competence refers to the ability to use
language appropriately and effectively in
social contexts, not merely the mastery
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of grammatical forms (Hymes, 1972). In
other words, successful language
learning should enable students to
understand what to say, how to say it,
when to say it, and to whom it should be
said.

The concept of communicative
competence has developed significantly
in language education. Canale and Swain
(1980) explain that communicative
competence consists of grammatical
competence, sociolinguistic competence,
and strategic competence, while Canale
(1983) later expands the model by
adding discourse competence. This view
indicates that communication requires
more than knowledge of vocabulary and
grammar. Students must also be able to
organize ideas, adjust language
according to context, and use strategies
to maintain communication when facing
linguistic limitations. Similarly, Celce-
Murcia, Dérnyei, and Thurrell (1995)
emphasize that communicative
competence involves discourse,
linguistic, actional, sociocultural, and
strategic dimensions. Therefore,
speaking ability can be viewed as one of
the most observable indicators of
students’ communicative competence in
the EFL classroom.

Speaking is a productive language skill
that requires learners to produce
meaningful oral messages through
pronunciation, grammar, vocabulary,
fluency, and comprehension. Bygate
(1987) states that speaking is not only a
matter of linguistic knowledge but also a
skill that involves interaction, decision-
making, and the ability to process
language in real time. Brown (2001) also
argues that speaking is an interactive
process of constructing meaning that
involves producing, receiving, and
processing information. In classroom
practice, speaking enables students to

express opinions, ask questions, respond
to others, and participate actively in
learning activities. Thus, the
development of speaking ability is
central to the development of
communicative competence.

However, speaking English remains one
of the most challenging skills for EFL
students. Many learners understand
English in written form but experience
difficulty when they are required to
speak orally. This difficulty may be
caused by limited vocabulary, weak
pronunciation, lack of grammatical
control, limited exposure to English, and
insufficient speaking practice (Nunan,
1991). Harmer (2007) explains that
students often face problems in speaking
because they are afraid of making
mistakes, lack ideas, or feel
uncomfortable speaking in front of
others. Ur (1996) also identifies
inhibition, low participation, lack of
topical knowledge, and the tendency to
use the mother tongue as common
problems in speaking classes. These
issues show that speaking difficulties are
not only linguistic but also psychological.

One of the psychological factors that
strongly influences students’ speaking
performance is self-confidence. Self-
confidence refers to learners’ belief in
their ability to perform a task
successfully. In language learning,
confidence helps students take risks,
participate in communication, and
continue speaking even when they make
mistakes. Bandura (1997) explains that
learners’ beliefs about their capabilities
influence how they think, feel, motivate
themselves, and act. Students who
believe that they are capable of speaking
English tend to show greater effort and
persistence in communication activities.
Conversely, students with low
confidence may avoid speaking
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opportunities even when they have
adequate linguistic knowledge.

Self-confidence is closely related to
students’ willingness to communicate.
MacIntyre, Clément, Doérnyei, and Noels
(1998) argue that willingness to
communicate in a second language is
influenced by perceived communicative
competence and language anxiety. This
means that students are more likely to
speak when they believe they are
competent and when they feel
emotionally secure. Clément, Dérnyei,
and Noels (1994) further state that self-
confidence is an important motivational
component in foreign language learning
because it affects learners’ readiness to
interact using the target language.
Therefore, confidence does not only
support speaking performance but also
strengthens students’ motivation to
engage in communicative activities.

In contrast, low self-confidence may lead
to anxiety, silence, and passive
classroom behavior. Horwitz, Horwitz,
and Cope (1986) introduced the concept
of foreign language classroom anxiety
and explained that language learning can
be stressful for students, especially when
they are required to speak in front of
others. Speaking anxiety may cause
students to forget vocabulary, lose
concentration, avoid eye contact, or
refuse to participate in oral activities.
Dornyei (2005) also emphasizes that
individual differences, including
motivation, anxiety, and self-confidence,
play a significant role in second language
learning achievement. This suggests that
students’ speaking ability cannot be
separated from their emotional and
psychological readiness.

Self-confidence also contributes to the
formation of students’ language learning
identity. According to Dornyei and

Ushioda (2009), learners’ motivation is
influenced by their image of themselves
as future language users. When students
imagine themselves as capable English
speakers, they are more likely to engage
in learning activities and develop
positive attitudes toward
communication. Doérnyei and Ryan
(2015) further argue that individual
differences in language learning involve
complex interactions among cognition,
emotion, motivation, and social context.
Thus, students’ confidence in speaking
English is shaped not only by personal
ability but also by classroom
atmosphere, teacher support, peer
interaction, and learning experience.

For junior high school students, self-
confidence becomes particularly
important because they are in a
developmental stage where peer
evaluation, classroom interaction, and
emotional security strongly influence
learning behavior. Students may hesitate
to speak English because they fear being
laughed at, corrected harshly, or judged
by their friends. If the classroom
environment does not support risk-
taking and active participation, students
may become increasingly reluctant to
communicate. Nation and Newton
(2009) state that effective speaking
instruction should provide meaningful
practice, supportive interaction, and
opportunities for learners to use
language in realistic contexts. Therefore,
teachers need to create a classroom
atmosphere that encourages confidence,
reduces fear, and promotes
communicative participation.

In Indonesian EFL classrooms, speaking
English is often considered difficult
because students have limited exposure
to English outside school. English is
generally learned as a subject rather than
used as a daily means of communication.
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As a result, students may have limited
opportunities to practice speaking
authentically. Richards (2008) explains
that teaching speaking requires
attention to both accuracy and fluency,
as learners need opportunities to
develop language control and
communicative  confidence. = When
students rarely practice speaking, they
may understand grammar rules but
remain unable to communicate fluently.
This condition highlights the importance
of examining factors that may influence
students’ speaking ability, including self-
confidence.

Preliminary observation at SMPN 9
Pinrang indicates that students show
different levels of confidence in English
speaking activities. Some students are
willing to answer questions, express
opinions, and participate in classroom
interaction, while others remain silent,
hesitate to speak, or avoid oral
communication. These  differences
suggest that self-confidence may be
associated with students’
communicative competence. Students
with higher confidence tend to be more
active in speaking practice, while
students with lower confidence may
experience difficulty expressing their
ideas even when they understand the
material. This phenomenon provides a
strong reason to investigate the
relationship between self-confidence
and speaking ability among junior high
school students.

Several studies have shown that affective
factors influence language performance.
Gardner (1985) emphasizes that
motivation and attitude are important
determinants of success in second
language learning. Oxford (1990) also
explains that affective and social
strategies help learners manage
emotions, build confidence, and interact

with others during language learning. In
relation to speaking, students who are
confident are more likely to use
communication strategies, negotiate
meaning, and maintain interaction.
Bachman (1990) and Bachman and
Palmer (1996) further explain that
language ability involves not only
linguistic knowledge but also strategic
competence and the ability to use
language in communicative situations.
These theoretical perspectives support
the assumption that self-confidence may
have a meaningful relationship with
communicative competence.

Based on the explanation above, self-
confidence can be considered an
essential variable in students’ English
speaking development. While
communicative competence requires
linguistic, sociolinguistic, discourse, and
strategic abilities, students may not be
able to demonstrate these abilities
without sufficient confidence. Therefore,
the present study focuses on examining
the correlation between students’ self-
confidence and communicative
competence, particularly speaking
ability, among eighth-grade students of
SMPN 9 Pinrang. This study is expected
to provide empirical information for
English  teachers regarding the
importance of building students’
confidence as part of speaking
instruction. By understanding the
relationship between self-confidence
and speaking ability, teachers can design
learning activities that not only improve
students’ linguistic competence but also
encourage them to communicate more
actively, confidently, and meaningfully in
English.
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METHODOLOGY
Research Design

This study employed a quantitative
approach using a descriptive
correlational research design. The design
was selected because the study aimed to
examine the relationship between two
variables: students’ self-confidence as
the independent variable and students’
communicative competence, particularly
speaking ability, as the dependent
variable. A correlational design is
appropriate when the researcher intends
to determine whether two variables are
significantly related without
manipulating the research setting or
giving specific treatment to the
participants.

In this study, self-confidence was
measured through a questionnaire,
while students’ speaking ability was
assessed through an oral speaking test.
The correlation between the two sets of
scores was analyzed to determine the
degree and significance of the
relationship between students’ self-
confidence and  their  speaking
performance.

Participants

The research was conducted at SMPN 9
Pinrang. The participants of the study
were eighth-grade students in the
academic year in which the research was
carried out. The population consisted of
104 students distributed across several
eighth-grade  classes. From this
population, one class was selected as the
sample by using cluster sampling. The
selected sample consisted of 28 students.

Cluster sampling was used because the
population had already been organized
into intact classroom groups. Therefore,

the researcher selected one class to
represent the population. This technique
was considered suitable for the school
context because it allowed the
researcher to collect data from students
in a natural classroom setting.

Research Variables

This study involved two main variables.
The first variable was students’ self-
confidence, which refers to students’
belief, courage, and willingness to
express themselves in English speaking
activities. The second variable was
students’ communicative competence,
which was represented by their speaking
ability. Speaking ability in this study
refers to students’ capacity to
communicate orally in English through
pronunciation, fluency, vocabulary,
grammar, and comprehension.

Research Instruments

Two instruments were used to collect the
data: a self-confidence questionnaire and
an oral speaking test.

The self-confidence questionnaire was
used to measure students’ level of
confidence in speaking English. The
questionnaire focused on students’
courage to speak, willingness to
participate in classroom communication,
confidence in expressing ideas, and
ability to overcome fear or hesitation
when using English orally.

The oral speaking test was used to
measure students’ speaking ability. In
this test, students were asked to perform
oral communication tasks based on the
topic or instruction provided by the
researcher. Their speaking performance
was assessed using speaking assessment
criteria covering pronunciation,
vocabulary, grammar, fluency, and
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comprehension. These aspects were
used to obtain a more comprehensive
description of students’ communicative
competence.

Data Collection Procedures

The data collection was conducted in
several stages. First, the researcher
prepared the research instruments,
including the self-confidence
questionnaire and the oral speaking test.
Second, the researcher administered the
questionnaire to the selected students to
obtain data about their self-confidence in
English speaking activities. Third, the
researcher conducted the oral speaking
test to assess  the students’
communicative competence. Each
student’s performance was scored based
on the predetermined speaking
assessment criteria.  Finally, the
questionnaire scores and speaking test
scores were tabulated for statistical
analysis.

Data Analysis Technique

The data were analyzed quantitatively.
The students’ questionnaire scores were
calculated to determine their level of
self-confidence, while the oral test scores
were calculated to determine their
speaking ability. After both variables
were scored, the researcher used the
Pearson Product Moment correlation
formula to analyze the relationship
between students’ self-confidence and
speaking ability.

The result of the correlation coefficient
was interpreted based on the degree of
correlation. A  higher correlation
coefficient  indicates a  stronger
relationship between the two variables.
The obtained r-value was then compared
with the r-table at the 5% and 1% levels
of significance to determine whether the

correlation was statistically significant.

The hypotheses of the study were
formulated as follows:

HO: There is no significant correlation
between students’ self-confidence and
their speaking ability.

H1: There is a significant correlation
between students’ self-confidence and
their speaking ability.

If the obtained r-value was higher than
the r-table, the alternative hypothesis
was accepted and the null hypothesis
was rejected. Conversely, if the obtained
r-value was lower than the r-table, the
null hypothesis was accepted and the
alternative hypothesis was rejected.

RESULTS

This section presents the findings of the
study concerning students’  self-
confidence, students’ speaking ability,
and the correlation between the two
variables. The data were obtained from
28 eighth-grade students of SMPN 9
Pinrang. Students’ self-confidence was
measured through a questionnaire,
while their communicative competence
was measured through an oral speaking
test. The data were then analyzed using
descriptive statistics and Pearson
Product Moment correlation.

Students’ Self-Confidence

The first variable analyzed in this study
was students’ self-confidence. The
questionnaire was administered to
identify the extent to which students had
confidence in expressing  ideas,
participating in English classroom
interaction, and speaking English orally.
The result of the questionnaire analysis
is presented in Table 1.
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Table 1. Mean Score of Students’ Self-Confidence
Variable Total Score Number of Students Mean Score Classification

Self-confidence _ 100

Table 1 shows that the mean score of
students’ self-confidence was 3.57.
Based on the classification criteria used
in this study, this score was categorized
as good. This finding indicates that most
students had a positive level of
confidence in speaking English. They
tended to have sufficient courage to
participate in classroom activities,
respond to questions, and express ideas
orally. However, the result also implies
that students’ self-confidence still needs
to be strengthened, particularly in
situations that require spontaneous

28 _ 3.57 A Good

speaking, interaction with peers, and
oral performance in front of the class.

Students’ Speaking Ability

The second variable analyzed was
students’ speaking ability. Students’ oral
performance was assessed through a
speaking test. The assessment focused
on students’ ability to communicate
orally in English, including fluency,
pronunciation, vocabulary, grammar,
and comprehension. The result of the
speaking test is presented in Table 2.

Table 2. Mean Score of Students’ Speaking Ability

Variable

Total Score Number of Students Mean Score Classification

Speaking ability 92.68

28 3.31 Good

Table 2 indicates that the mean score of
students’ speaking ability was 3.31,
which was classified as good. This result
suggests that the students were
generally able to communicate orally in
English atan acceptable level. They could
express simple ideas, respond to basic
questions, and use English in classroom
interaction. Nevertheless, some aspects
of  speaking, such as fluency,
pronunciation accuracy, and confidence
in delivering ideas, still required further
improvement. The result also shows that
students’ speaking ability may be

influenced not only by linguistic
knowledge but also by psychological
readiness to speak.

Correlation between Students’ Self-
Confidence and Speaking Ability

To determine whether there was a
significant relationship between
students’ self-confidence and speaking
ability, the data were analyzed using
Pearson Product Moment correlation.
The result of the correlation analysis is
shown in Table 3.

Table 3. Pearson Product Moment Correlation between Self-Confidence and Speaking

Ability

Variables N r-
count

r-table Interpretation
1%

Self-confidence and 28 0.700

speaking ability

0.478 Significant and substantial
correlation
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Table 3 shows that the obtained
correlation coefficient was 0.700. This
value was higher than the r-table value at
the 5% significance level, namely 0.374,
and also higher than the r-table value at
the 1% significance level, namely 0.478.
Therefore, the null hypothesis (HO) was
rejected, and the alternative hypothesis
(H1) was accepted. This means that there
was a significant correlation between
students’ self-confidence and their
speaking ability.

The correlation coefficient of 0.700 falls
within the range of 0.61-0.80, which
indicates a substantial correlation. This
finding demonstrates that students with
higher self-confidence tended to have
better speaking ability. In contrast,
students with lower self-confidence
tended to show weaker speaking
performance. Therefore, self-confidence
can be considered an important factor
related to students’ communicative
competence, particularly in speaking
English.

DISCUSSION

The findings of this study reveal that
students’  self-confidence had a
significant and substantial relationship
with their speaking ability. The
correlation coefficient of 0.700 indicates
that  self-confidence is  strongly
associated  with students’ oral
communication  performance. This
means that students who believe in their
own ability are more likely to speak
English, participate in classroom
interaction, and express ideas with less
hesitation. Conversely, students who
lack confidence may experience
difficulties in speaking even when they
have adequate vocabulary or
grammatical knowledge.

The result supports the theoretical view
that speaking is not only a linguistic
activity but also a psychological and
social activity. Speaking requires
students to process language, organize
ideas, manage interaction, and perform
in front of others. Bygate (1987) explains
that speaking involves both knowledge
and skill because speakers need to make
rapid decisions during communication.
Brown (2001) also states that speaking is
an interactive process of constructing
meaning through producing, receiving,
and processing information. Therefore,
students’ speaking performance
depends not only on their mastery of
language forms but also on their
confidence to use the language in real
communication.

The finding that students’ self-
confidence was categorized as good
suggests that the students had positive
psychological readiness to participate in
English  speaking activities. This
condition may support their willingness
to speak in the classroom. Students with
good self-confidence are usually more
willing to take risks, answer questions,
and practice speaking even when they
make mistakes. This is in line with
Bandura’s (1997) concept of self-
efficacy, which explains that learners’
beliefs about their own capabilities
influence their actions, effort, and
persistence. In language learning,
students who believe that they can speak
English are more likely to participate
actively and continue practicing.

The students’ speaking ability was also
categorized as good. This result indicates
that students were able to demonstrate
basic = communicative = competence
through oral performance. However,
their speaking ability still needs
continuous development  because
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communicative competence involves
several dimensions. Canale and Swain
(1980) explain that communicative
competence includes grammatical,
sociolinguistic, and strategic
competence, while Canale (1983) adds
discourse competence. This means that
students need to develop not only
correct language forms but also the
ability to use language appropriately,
organize spoken discourse, and apply
communication strategies when facing
difficulties.

The significant correlation between self-
confidence and speaking ability found in
this study is consistent with previous
research on affective factors in EFL
learning. Maclntyre, Clément, Dornyei,
and Noels (1998) explain that
willingness to communicate in a second
language is influenced by perceived
communicative competence and
communication anxiety. Students who
perceive themselves as competent tend
to be more willing to communicate. The
present finding supports this view
because students with higher self-
confidence showed better speaking
ability. This implies that confidence can
encourage students to engage more
actively in speaking practice and
classroom interaction.

This finding is also relevant to the theory
of foreign language anxiety. Horwitz,
Horwitz, and Cope (1986) argue that
foreign language anxiety may become a
serious barrier in language learning,
particularly in speaking situations.
Students who feel anxious may become
silent, forget words, avoid eye contact, or
refuse to participate in oral activities. In
contrast, students with stronger
confidence are more capable of
managing fear and anxiety when
speaking English. Therefore, self-

confidence may help students reduce
psychological barriers and perform
better in oral communication.

Furthermore, the result supports
Dornyei’s (2005) view that individual
differences such as  motivation,
confidence, and anxiety play an
important role in second language
learning achievement. Speaking
performance is influenced by learners’
emotional condition because students
need courage to express ideas in front of
others. When students feel confident,
they are more likely to use English
actively, respond to classroom tasks, and
maintain communication. This indicates
that self-confidence is not a minor factor
but an essential component in
developing communicative competence.

The finding is also in line with Clément,
Doérnyei, and Noels (1994), who found
that self-confidence is related to
learners’ motivation and  group
interaction in  foreign language
classrooms. In speaking activities,
interaction with peers and teachers can
strengthen or weaken students’
confidence. A supportive classroom
atmosphere helps students feel secure
and willing to communicate. On the other
hand, a threatening classroom
environment may reduce students’
confidence and increase fear of making
mistakes. Therefore, English teachers
should create a positive learning
environment where students are
encouraged to speak without excessive
fear of correction or ridicule.

Previous empirical studies also support
the present finding. Studies on EFL
speaking performance have shown that
students with higher self-confidence
tend to perform better in speaking tasks
because they are more willing to
participate, take risks, and practice the
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target language. Research on the
relationship among speaking anxiety,
self-confidence, and speaking
achievement has also indicated that
students with low confidence and high
anxiety often face difficulties in
developing speaking ability. These
findings strengthen the interpretation
that confidence is closely connected to
students’ speaking performance.

In the context of SMPN 9 Pinrang, the
result  indicates  that  students’
communicative competence can be
improved by strengthening their self-
confidence. Although students’ speaking
ability was classified as good, they still
need more opportunities to practice
English in meaningful and supportive
situations. Teachers can support
students’ confidence by using pair work,
group discussion, role play, dialogue
practice, storytelling, and guided
speaking activities. These activities can
reduce students’ fear and provide more
opportunities to use English orally. In
addition, constructive feedback should
be given in a supportive way so that
students do not feel embarrassed when
making mistakes.

The result also has pedagogical
implications for English language
teaching. Teachers should not focus only
on grammar, vocabulary, and
pronunciation but also pay attention to
students’ affective factors. Confidence-
building strategies should be integrated
into speaking instruction. For example,
teachers can begin with simple speaking
tasks, provide positive reinforcement,
allow preparation time, encourage peer
support, and gradually increase the
complexity of speaking activities. Such
strategies may help students build
confidence and improve their
communicative competence.

CONCLUSION

Based on the findings and discussion,
this study concludes that students’ self-
confidence has a significant and
substantial relationship with their
communicative competence, particularly
speaking ability. The result of the
Pearson Product Moment correlation
showed that the correlation coefficient
was 0.700. This value was higher than
the r-table value at both the 5%
significance level (0.374) and the 1%
significance level (0.478). Therefore, the
null hypothesis was rejected, and the
alternative hypothesis was accepted.
This indicates that students with higher
self-confidence tend to demonstrate
better speaking ability.

The findings also revealed that the
students’ self-confidence was
categorized as good, with a mean score of
3.57, while their speaking ability was
also categorized as good, with a mean
score of 3.31. These results suggest that
self-confidence plays an important role
in supporting students’ willingness,
courage, and readiness to communicate
in English. Students who believe in their
ability are more likely to participate
actively in speaking activities, express
ideas orally, respond to classroom
interaction, and overcome fear of making
mistakes.

This study emphasizes that
communicative competence is not only
determined by linguistic knowledge,
such as grammar, vocabulary, and
pronunciation, but also by affective
factors, especially self-confidence.
Therefore, English teachers need to
create a supportive, interactive, and
motivating classroom environment that
helps students build confidence in
speaking English. Speaking activities
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such as pair work, group discussion, role
play, dialogue practice, storytelling, and
guided oral presentation can be used to

provide
opportunities  to

with
practice

students more

English

meaningfully. By strengthening students’
self-confidence, teachers can help them
improve their speaking ability and

become more active,

confident, and

competent English communicators.
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